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UNESCO-UNEVOC is UNESCO's specialised centre for technical and vocational education and training 
(TVET). 

From its location in Bonn, Germany, it serves UNESCO Member States worldwide to develop and strengthen 
TVET. 

It mainly focuses on: 

• Promoting best and innovative practices in TVET, 

• Developing TVET systems, 

• Improving access to TVET, and 

• Assuring quality of TVET. 

The UNESCO-UNEVOC International Centre focuses on meeting the needs of developing countries, 
countries in transition and those in a post-eonfliet situation, especially for youth, girls and women, and 
the disadvantaged. 

The UNESCO-UNEVOC International Centre uses tools such as: 

• Networking, 

• Knowledge sharing and publications, 

• Interagency collaboration and partnerships, 

• Advisory services, and 

• Training and human resources development. 

The most prominent of its networks is the UNEVOC Network which consists of more than 250 specialised 
TVET institutions in over 150 countries worldwide. 
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The UNESCO Institute for Statistics is the statistical office of UNESCO and is the UN depository for global 
statistics in the fields of education, science and technology, culture and communication. 

The UIS was established in 1999. It was created to improve UNESCO's statistical programme and to develop 
and deliver the timely, accurate and policy-relevant statistics needed in today's increasingly complex and 
rapidly changing social, political and economic environments. 

The UIS is based in Montreal, Canada. 



FOREWORD 



There is a common perception that technical and vocational education and training (TVET) is diversifying and 
expanding in terms of its supply and demand. Practitioners and policymakers often believe that educational 
systems are offering a wider array of programmes at different levels and in various fields of study. They also 
assume that these programmes are attracting larger and more diverse populations. 

Yet, there has been a shortage of comparable quantitative data and indicators on global TVET participation. 
There are several reasons for this void: lack of data for a vast number of countries; comparability issues; 
methodological difficulties in defining relevant indicators; and even the misrepresentation of TVET as being 
less relevant than other forms of education. Fortunately, comparable data are becoming increasingly available 
as these programmes become more visible and justly valued. This, in turn, fuels the debate over which indi- 
cators should be used to measure the perceived progress. 

This report aims to stimulate an important process to fill the information gap. It provides basic information 
on the supply of these programmes and their demand as indicated by student participation. Nevertheless, it is 
important to note that measures of participation do not reflect the un-met demand in many countries. Indeed 
this is one of the study's main limitations. In addition, the reported data, which are provided to the UIS by 
education ministries or their equivalents, refer solely to formal education programmes. As a result, this study 
provides only a cross-sectional view: additional monitoring will be required to track trends over time. 

We expect that this initial attempt at quantifying global participation in TVET will provide a starting point for 
fruitful discussion among policymakers and practitioners. 
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